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Abstract

The study investigated Social Studies teachers' student-centred curriculum
implementation practices in Oyo State secondary schools. It examined the extent to
which teachers' curriculum implementation practices comply with student centred
teaching/learning. It further examined the influence of educational qualification and
years of teaching experience on the extent of teachers' compliance with student
centred teaching practices. The study adopted a descriptive research design. The
sample for the study comprised 120 Social Studies teachers selected using a multi-
stage sampling procedure. The researcher designed and validated questionnaire was
used to collect data for the study. The instrument yielded a reliability coefficient of
0.70. The data obtained was analysed using percentage, mean and Chi-Square
statistical technique. The results showed that Social Studies teachers often provide
instructions that permit personalization, critical thinking/problem solving, and
student self-regulation/academic tenacity among the students while they
occasionally provide instructions that permit collaboration. It further revealed that
educational qualification, and years of experience had significant influence on the
extent of teachers' compliance with student centred teaching practices. The study
therefore recommends adequate education on the implementation procedures for
student- centred curriculum implementation through effective and practical based
seminars/workshop.

Keywords: Student, Curriculum, Teaching/Learning, Social Studies, Student-
Centred.

Introduction

One of the main goals of education is to bring the possible best in the
recipients. In other words, education serves as medium through which individual
acquires knowledge, skills and attitudes capable of living as a functional member of
the society. The processes involved in bringing the best in the individuals begin from
classroom interactions as a learner or student. Learner has been considered as the
most important among the three elements of focal areas in education which are the
learner, the learning process, and the learning situations (Chauhan, 2007). Reason
adduced for the importance of the learner over two other elements transcends the
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humanity nature of the learners. Since the whole essence of learning processes and
situations is to modify the behaviour of the learners, therefore, learners are at the
centre without which no learning can take place.

Teaching and learning in the school are an indispensable activity for students
and teachers. This activity facilitates learners' acquisition of mental development
and behavioural change. Irrespective of the level of education, the mode of
facilitating classroom interactions can be broadly categorized into two- teacher-
centred and student or learner-centred methods of instructions (Kumar, 2016). While
in the former, the focus is usually on the teacher, students are passive recipients of
knowledge whereas, in the latter, the focus is on the learners themselves. Student-
centred as a learning or instructional strategy aims at developing learner autonomy
and independence by assuming the responsibility of taking active part in the
classroom learning activities/interactions and knowledge construction.
Nevertheless, teachers still plays an indispensable role in classroom interactions that
engender students as active learners.

It will be curious to ask a question that while the same goals of education can
be achieved through the use of traditional or teacher-centred instructional strategies,
why advocating for student-centred inclined strategies? As curious as this
pedagogical question is in education, the answer is not far-fetched. In the first
instance, we live in a global world where globalisation has its toe virtually on every
facet of lives including the way we do things and conduct businesses (UNESCO,
2007). As a result, globalisation phenomena and its influence on manpower
development propel the needs for multi-skilled individuals capable of transferring
knowledge and skills acquired in the classrooms to real world functions requiring
adaptation in a continuously evolving environment characterised by self-directed
learning, critical thinking, working autonomously as well as being part of a team
(Albous 2015).

In addition, the current global experiences of the outbreak of COVID-19
pandemic and its adverse effect on human activities including educational sector call
for a dramatic change in the way education programmes are conducted most
especially in Nigeria. Currently in Nigeria, traditional face to face mode of
instruction which requires physical presence/contact is still the order of the day in our
schools and due to embargo placed on physical and social gathering; learning
activities have been brought to a halt. In other words, there is a tendency for an
increased advocation for inclusion and implementation of online mode of instruction
dissemination which are computer mediated. Computer based mode of instruction
such as online learning is more of student-centred than teacher centred. Student-
centred instruction tends to promote the development of self-regulated learning
skills in the students. Self-regulation permits learner' actions to be directed by a sense
of autonomy and control and as a result, skills, and ability in monitoring, directing,
and regulating actions towards goals of information acquisition expanding expertise
and self-improvement become enhanced (Paris & Paris, 2001; Lock, Eaton & Kessy,
2017). The teacher serves more of a facilitator rather than taking the central attention
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in teaching/learning activities as learners themselves are allowed to have more of a
say in their own learning (Johnson, Adams, Estrada & Freeman, 2015).

Considering the curricular reforms carried out in many countries around the
world in the past few decades, Diaz-Barriga (2016) observed that student-centred
curriculum proves to be one of the key elements. While recognizing the different
meanings the idea of student-centred curriculum might take, Diaz-Barriga (2016)
opines that the concept originates from a plethora of educational focuses with a
common acceptance of the need to develop the recipients of education in a manner
that an interest in knowledge, imagination, and a penchant for knowledge are awaken
based on action rather than on a mechanical repetition and punishment. The idea of
learner-centred curriculum concept stems from constructivist philosophies that
integrate both the needs and interest of student into teaching with main purpose of
preparing learners for a dynamic and changing future (Zabeli, Anderson & Saqipi,
2018). The constructivist learning emanates from the understanding that learners
construct knowledge for themselves (Barraket, 2005).

Just as learners occupy the central focus of the whole learning processes in
the classroom, the same is the nature of Social Studies as a subject that puts the nature
of man as its central focus of attention. Social Studies according to Sivakumar (2018)
is a prime discipline adopted to socialize the young ones and function as a means of
promoting progress towards the major social education goals such as civic duties,
development of citizen's sense of participation, acquisition of desirable attitudes,
values and disciplined life. The importance of social skills and functioning the
subject tends to develop in the learners cannot be overemphasised for future
relevancy of the citizenry. As a result, there is a need for teachers to acquire
competency in such instructional strategies capable of developing in the learners,
autonomy and independence in learning for effectiveness. However, shifting
instructional practices from the traditional didactic approach to learner-centred
focussed has attracted researchers' attention for several decades. This is as a result of
the potential for reforming curriculum and its implementation narratives inherent in
the learner-centred approaches (Zabeli, Anderson & Saqipi, 2018).Learner-centred
instructional strategies permit the instructors to focus on constructing authentic, real-
life tasks capable of motivating learners' involvement and participation
(Weimer,2002); assessing students' prior experiences, interests, preference for
instructional approach and engagement (Emenyeonu, 2012) as well as emphasizing
students constructed knowledge and skills rather than those directed by instructors
(Brackenbury, 2012).

Weimer (2002) cited in Barraket (2005) identified five significant changes in
practices distinguishing learner-centred instruction from didactic traditional teacher-
centred approaches. These include shifting the balance of classroom power from
teacher to student, designing contents as a means of building knowledge rather than a
'knowledge end' in itself, positioning the teacher as facilitator and contributor, rather
than director and source of knowledge, shifting responsibility for learning from
teacher to learner; and promoting learning through effective assessment. It is
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therefore essential for classroom teachers to plan and provide instruction that permits
collaboration in which students adequately interact with one another as part of
classroom learning, personalization through which the learners have significant
input on the design and goals of classroom learning, critical thinking or problem
solvingin which students work on tasks with no single correct answer and as well
support ideas with evidence, and student self-regulation/academic tenacity that
provides students the opportunities to demonstrate persistence and allow them to
modify their approach when faced with obstacles to achieving long-term goals.
Nevertheless, study suggests that application of learner-centred instructional
strategies in Sub Saharan countries has not been effectively implemented. The
findings of Nyimbili, Namuyamba and Chakanika (2018) revealed that despite the
high level of interest demonstrated by the pupils in learning English using the
learner-centred approach, teachers were not interested in teaching using this
approach, although they incorporated a limited number of learner centred activities
in their teachings.

Also, Arseven, Sahin and Kili¢ (2016) in their study found that teachers'
adoptation level of student-centred instruction is high in their quantitative findings
whereas; in terms of planning, application and assessment, their qualitative
outcomes suggest that teachers adopted more teacher-centred approach and the
perception of teachers in terms of practicability of the approach is found negative.
Similarly, in their qualitative analytic study comprising 36 practicing teachers,
Zabeli, Anderson and Saqipi (2018) found that teachers demonstrated understanding
of learner-centred teaching philosophy in terms of the students' role in the learning
process, whereas how exactly the concept is to be applied in teaching situation is less
understood by the teachers. Also, in terms of the role of the teacher, their findings
suggest that teachers' thinking is characterized more of being oriented towards
teacher-centred than student-centred approaches. On how teachers perceive their
approach to teaching, it was reported that the teachers understood their approaches as
developing deep learning, enabling active student learning as well as developing
relationships in the classrooms in terms of student working in collaborative manner.
Findings of Tawalbeh and AlAsmari (2015) furthermore revealed that instructors
exhibited a positive attitude towards learner-centered instruction as they believed it
as an effective way of enhancing students' learning.

Empirical findings on variables influencing teacher's choice of teaching
method and classroom professional behaviours showed mixed results. For instance,
studies (Adeyemi, 2010; Yala & Wanjohi, 2011) reported teachers' experience and
educational qualifications as significant predictors of teachers' job commitment and
students' learning outcomes. Cheruiyot (2018) also reported a significant
relationship between teacher factors and choice of teaching methods, 2 = 38.217,
df=5, p=0.004 and identified teacher's experience as an important teacher factor.
However, Tawalbeh & Al Asmari (2015) found no significant difference in
instructors' perceptions of learner-centered instruction approach on the basis of
qualification, F(3, /140)=1.160, p=.327; and years of experience, F(2, /41)=1.007,
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p=.368.Arseven, Sahin and Kili¢ (2016)also reported that variable such as gender
and seniority have no significant influence on teachers' adoptation level of student-
centered education.

Acknowledging the existence of several strategies through which teachers
engage their students, nonetheless, student-centred teaching/learning approach
seems to stand out as it enables students shape their own learning paths and places
upon them the responsibility to actively participate in making their educational
process a meaningful one. However, the extent to which Social Studies teachers
adopt this strategy in teaching Social Studies is unknown, the current study therefore,
focused on the extent to which Social Studies teachers in Oyo State secondary
schools comply with student centred teaching/learning curriculum practices.

Research Questions
The research questions raised and answered in the study are:

1. How do Social Studies teachers implement student-centred curriculum in
their various classes?

2. To what extent do Social Studies teachers comply with student centred

teaching/learning tenets?

Hypotheses
The formulated and tested hypotheses in the study were:

H,l: There is no significant influence of educational qualification on the extent of
Social Studies teachers' compliance with student centred teaching/learning
practices.

H,2. Thereisno significant influence of years of teaching experience on the extent
of Social Studies teachers' compliance with student centred teaching /
learning practices.

Methodology

The study adopted a descriptive research design. The population comprised
of all secondary schools' Social Studies teachers in Oyo state. The sample for the
study consisted of 120 teachers selected using multi-stage sampling procedures. Out
of the three senatorial districts in Oyo State, two senatorial districts were selected
using a simple random sampling technique. In each of the selected senatorial
districts, three Local Government Areas were selected using a simple random
sampling technique making a total of six LGAs in all. Also, ten schools each were
selected from each of the LGAs using a simple random technique while purposive
sampling technique was used to select two Social Studies teachers in the selected
schools. The instrument used to collect data for the study was a researcher's designed
and validated questionnaire titled “Students Centred Curriculum Practices
Assessment Questionnaire (SCCPAQ)”. The SCCPAQ contains two sections:
Section A, contains items that addressed bio data of the teachers while section B
contains 14 items that assessed classroom curriculum implementation practices of
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the Social Studies teachers. Items on SCCPAQ assessed teacher's classroom
teaching/learning instructions that permit collaboration (Items 1-3), personalization
(4-7), critical thinking or problem solving (8-10) and student self-regulation and
academic tenacity (11-14). SCCPAQ took on a four-point Likert scale format of
Never (0) to All the Time (3). The instrument was pilot tested before its use with a
reliability coefficient of 0.70.Teachers' responses to 14 items on SCCPAQ were
cumulated. The minimum and maximum scores obtainable on this questionnaire are
0 and 42 with mean and SD values of 23.7 and 5.4. Scores ranging from 0-14 is
adjudged as Low extent of compliance, 15-28 as Moderate extent of compliance
while scores of 29-42 is adjudged as High extent of compliance. Research question
one was answered using mean and standard deviation, research question two
answered with frequency and percentage while hypotheses one and two were tested
with Chi-Square statistical technique.

Results
Research Questionl: How do Social Studies teachers implement student-centred
curriculum in their various classes?

Table 1: Social Studies Teachers Student-Centred Curriculum Implementation
Practices

S/N In your classroom teaching/ Mean ST Remarks
learning interactions, how
often did you provide
instruction that permits...?
A Collaboration
1 students to interact with one another  1.70 .97 Often
as part of classroom learning

2 learners relying on help and support ~ 1.21 .95 Occasionally
from classmates to complete
assignments/learning tasks.

3 learners receiving and using feedback 1.58 .97 Occasionally
from peers to revise work
Grand Mean 149 SD=.53 Occasionally
B  Personalization
4 Learners having input on the design ~ 1.93 91 Often

and goals of classroom learning

5 Learners having personalized 1.72 1.04  Often
pathways to college/career readiness

6 Learners having choice over how to  1.67 .94 Often
demonstrate proficiency
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7 Learners working at their own pace 1.67 99 Often
to master content

Grand Mean 1.75 SD=.65 Often

C  Ciritical Thinking or Problem Solving

8 students work on tasks with no single 1.23 1.02  Occasionally
correct answer

9 Students apply previously learned 1.96 .94 Often
content to new problems and new
contexts

10  Students support ideas with 1.78 .90 Often
evidence
Grand Mean 1.65 SD=.51 Often

D  Student Self-Regulation and
Academic Tenacity

11 Students the opportunities to 1.99 .90 Often
demonstrate persistence

12 Students assess the quality of their 1.79 .86 Often
own work as they proceed

13 Students modify their approach 1.78 .87 Often

when faced with obstacles to
achieving long-term goals

14 students participate in learning 1.68 .94 Often
outside the school day/school
building
Grand Mean 1.81 SD=.52 Often

Rating: 0-0.75= Never, 0.76-1.5= Occasionally, 1.6-2.25=0ften, 2.26-3.00=All the Time

Table 1 showed Social Studies teachers' student-centred curriculum implementation
practices in the classrooms. In terms of learning collaboration classroom activities,
the Grand mean value of 1,45 indicates that Social Studies teachers occasionally
provide such instructions that permit collaboration while they often provide
instructions that permit personalization (Mean = 1.75, SD = .65), critical
thinking/problem solving (Mean = 1.65, SD = .51), and student self-
regulation/academic tenacity (Mean=1.81,SD=.52).

Research Question 2: To what extent do Social Studies teachers comply with
student centred teaching/learning tenets?
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Table 2: Extent of Social Studies teachers' Compliance with Student Centred
Teaching/Learning Tenets

Extent of Compliance Score Range Frequency (f) Percentage (%)
Low Extent 0-14 5 4.2

Moderate Extent 15-28 93 77.5

High Extent 29-42 22 18.3

Total 120 100.0

Result in Table 2 showed the extent of Social Studies teachers' compliance with
student centred teaching/learning tenets. As shown on table, 4.2% of the teachers
complied to a low extent, 77.5% to a moderate extent while 18.3% of the teachers
complied to a high extent. It is shown that the majority of the Social Studies teachers
complied with student centred teaching/learning tenets to a moderate extent.

Hypotheses
H,1: There is no significant influence of educational qualification on the extent of

Social Studies teachers' compliance with student centred teaching/learning
practices.

Table 3: Chi-Square Test of Influence of Educational Qualification on the
Extent of Social Studies Teachers' Compliance with Student Centred
Teaching/Learning Practices

Academic Extent of Compliance

. . 2
Qualification Low Moderate  High Total X af P
NCE 0(0.0%) 20(16.7%) 5(4.2%) 25(20.8%)

B. Ed/B.A. 1(0.8%) 43(35.8%) 11(9.2%) 55(45.8%)

Ed/B. Sc. Ed

B.A./B. Sc. 0(0.0%) 12(10.0%) 1(0.8%) 13(10.8%) 25.714 10 .004
PGDE 3(2.5%) 6(5.0%) 1(0.8%)  10(8.3%)

Masters 1(0.8%) 9(7.5%) 1(0.8%)  11(9.2%)

HND 0(0.0%) 3(2.5%) 3(2.5%)  6(5.0%)

Total 5(4.2%) 93(77.5%) 22(18.3%) 120(100.0%)

Table 3 showed the influence of educational qualification on the extent of Social
Studies teachers' compliance with student centred teaching/learning practices. It can
be observed that the Chi-square test result indicated that there is a significant
influence of educational qualification on the extent of Social Studies teachers'
compliance with student centred teaching/learning practices,y’(n= 120)=25.714, df
=10, p =.004. Since the p-value is less than 0.05 thresholds. The null hypothesis is
rejected.
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H,1: There is no significant influence of years of teaching experience on the extent of
Social Studies teachers' compliance with student centred teaching/learning
practices.

Table 4:Chi-Square Test of Influence of Years of Teaching Experience on the
Extent of Social Studies Teachers' Compliance with Student Centred
Teaching/Learning Practices

Years of Extent of Compliance )

Ei?)cel:'lilelrgnce Low Moderate High Total X arc P
Less than 5yrs 0(0.0%) 27(22.5%) 11(9.2%) 38(31.7%)

5-10yrs 0(0.0%) 36(30.0%) 3(2.5%) 39(32.5%) 19452 6 .003
11-15yrs 3(2.5%) 10(8.3%) 5(4.2%)  18(15.0%)

16yrs &Above 2(1.7%) 20(16.7%) 3(2.5%)  25(20.8%)

Total 5(4.2%) 93(77.5%) 22(18.3%) 120(100.0%)

Table 4 showed the influence of years of teaching experience on the extent of Social
Studies teachers' compliance with student centred teaching/learning practices. It can
be observed that the Chi-square test result indicated that there exists a significant
influence of years of teaching experience on the extent of Social Studies teachers'
compliance with student centred teaching/learning practices,y’(n=120)=19.452, df
=6, p =.003. Since the p-value is less than 0.05 thresholds. The null hypothesis is
rejected.

Discussions

Finding of this study revealed that Social Studies teachers in Oyo State
secondary schools often provide instructions that permit personalization, critical
thinking/problem solving, and student self-regulation/academic tenacity among the
students while they occasionally provide instructions that permit collaboration. This
outcome suggests that the teachers usually embedded some of the student-centred
classroom instructional practices in their teaching instead of complete adoption of
the student-centred instructions. Also, the collaboration aspect of student-centred
classroom instructional practices is occasionally inculcated in their instructional
execution in the classrooms. This finding support Nyimbili, Namuyamba &
Chakanika's (2018) study that reported that teachers were not actually interested in
complete adoption of student-centred classroom teaching but usually incorporated a
limited number of learner centred activities in their teachings. Also, the current
finding corroborates findings of Arseven, Sahin & Kilig¢ (2016) that also suggest that
a high level of teachers' adoptation of student-centred instruction in their quantitative
findings while their qualitative findings indicated teachers' adoption more of
teacher-centred approach in terms of planning, application, and assessment.

Finding also showed that most of the Social Studies teachers complied with
student centred teaching/learning tenets to a moderate extent. This finding further
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corroborates the outcome of research question one on Social Studies teachers'
implementation procedures of a student-centred learning. The finding is also in line
with findings Zabeli, Anderson & Saqipi (2018) who reported that teachers
demonstrated understanding of learner-centred teaching philosophy in terms of the
students' role in the learning process, whereas how exactly the concept is to be
applied in teaching situation is less understood by the teachers. However, the finding
contradicts that of Arseven, Sahin & Kili¢ (2016) who found that teachers' adoptation
level of student-centred instruction is high in their quantitative findings. Although, a
mixed method research design was adopted by Arseven, Sahin & Kilig (2016) and
their qualitative reports showed that teacher's approach was more of teacher-centred,
and this equally contradicts the outcome of their quantitative findings.

Findings of this study further revealed that teachers' educational
qualification and years of teaching experience significantly influenced the extent of
Social Studies teachers' compliance with student centred teaching/learning
practices. This suggests that teachers' educational qualification and years of teaching
experience are significant determinants of teachers' compliance with the adoption of
student-centred teaching/learning practices. Student-centred curriculum
implementation unlike the traditional approach requires expertise that can be
fostered through experience and understanding. Therefore, there is a possibility that
as teachers move up in educational ladder, there level of understanding of pedagogy
increases. Teacher's actual experiences in practical classroom teaching are expected
to grow with increase in the years of practice and as a result, more understanding and
skills gained becomes effective tools. This finding tends to support the findings of
Yala & Wanjohi (2011) that teachers' experience and educational qualifications are
significant predictors of teachers' job commitment. Also in support of the current
finding is the finding of Cheruiyot (2018) who found teacher's experience as an
important teacher factor that influences choice of teaching methods. This finding,
however, contradicts Tawalbeh & AlAsmari's (2015) study who found no significant
difference in instructors’ perceptions of learner-centered instruction approach on the
basis of qualification and years of experience.

Conclusion

The study concludes that Social Studies teachers in Oyo State secondary
schools incorporated student-centred activities in their classroom instructional
strategies rather than a complete adoption of student-centred teaching approach.
Nevertheless, these practices can be built upon towards achieving the desired
classroom instructional strategies that are purely student-centred in orientation.

Recommendations
Based on the findings of this study, the following recommendations were
made:
(1) Social Studies teachers in Oyo State secondary schools should be encouraged
to tailor their instructional practices towards such that allows for
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collaboration in their learners.

2) There is also a need for the Social Studies teachers in Oyo State secondary
schools to place more emphasis on instructional practices that focused more
on students or learners instead of putting teacher at the centre of attention.

3) The school administrators should allow teachers with higher qualifications
and experience to mentor the less experienced ones on the adoption of
instructional practices that are student-centred in nature.
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